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OBJECTIVE





The learner





will (1) describe means of dealing with different "types" of students and (2) identity the basic principle of motivation for all students.





given a list of "types" of students that may be encountered.





At least two effective means of dealing with each "type' of student must be described in accordance with the basic principle of motivation.








LESSON: INSTRUCTIONAL MOTIVATION





"The only key to motivation is SUCCESS." Consider these questions. What does a poker player want? What does a golfer want? What does a comedian want? What does a missionary want? What does a student want? Where does that desire come from that people often call motivation? Are people seeking to satisfy physiological, safety, security, social, esteem, and altruistic needs (Carter, 1987)? Of course they are. They are all seeking something. They are all looking for something. They are all trying to achieve or gain something.





The good poker players like to play poker because they get some success in gaining what they are looking for. Some like to win money. Some like to win for the sake of winning. Some are looking for camaraderie. Some may be seeking all three. If they don't get what they are looking for, they quit playing poker.





Golfers are often looking for a lower score. Some seek fresh air and exercise. Others like the friendly banter with colleagues or a combination of factors. 





Comedians want to make people laugh. The look for funny material and work on their acts. They feel gratified when people laugh so hard that tears roll down their cheeks or they cackle loudly. Professionals also want the money; amateurs do it for the thrill of being entertaining.





Missionaries want to bring spiritual and physical enrichment to less fortunate people. They gain fulfillment by helping others.





Students want to learn useful skills and knowledge. Most want to get good grades. Many look for social contact, job advancement, or intellectual stimulation.





What do poker players, golfers, comedians, missionaries, and students have in common? They are all doing what they do to gain something. They are looking for money, low scores, social interaction, laughs, a helping relationship, or new skills.





Why do men and women join the fire service? What do they want? Some of the kinds of things they seek are listed in Display 5.1 (Connecticut State Fire School, 1987). As you read through that display, put a check mark by the wants that motivated you. If you think of others that are applicable to you or to other people, add them at the end of the list.








THEY'RE JUST NOT MOTIVITED





Why does the good poker player like to play poker? Why does the good student like to come to class? Some might say the reason is motivation, but that doesn't explain everything. To say that the good poker player likes to play poker because he or she is motivated doesn't explain why. Similarly, saying that the student comes to class and works hard because he or she is motivated does not explain why.





Turn it around. An instructor might say, "They're not motivated "or" Well, I think he's just not motivated." Nonsense. These "not motivated" kinds of statements are not true. Unless a person is in a coma, that person is making some responses, doing some things, showing some behaviors. All behavior is motivated (Bolles. 1975). There is nothing that an individual does that is unmotivated. What that instructor was really saying is, "They are not motivated to do what they ought to do." "He is not motivated to do what I want him to do." 





Well, what is it? Why do they do what they do? Why do they like to do some things and not others? Was the good poker player born with the motivation to play poker? Did the good student have some sort of propensity to work hard and come to class instilled via a magic potion or inborn desire. No indeed; it is not instinct or magic.





The stuff of which motivation is made is success. Success is the sum and substance of motivation. The good poker player, the good comedian, and the good student like to do what they do so well because they have a good deal of success at doing it. When a person has little success at doing something, the doing of that something soon wanes. People begin to find excuses for not doing the things that do not give them success.





Success means getting what you want. Remember, people do things because they want something. A person may want to help others, make a pile of money. cause a revolution, stop a fight, avoid being reprimanded, or make a favorable impression. The effects are different, but the generic cause is the same.





As an instructor, you are an architect of success for your students. Put them in situations where they can succeed. Give them as much success as you can. Make things easy enough so that each person can experience the thrill of victory rather than the agony of defeat. If you design lots of group work into a course you are providing plenty of opportunity for success in areas of social interaction and affiliation. If you can relate the necessary content to their past experiences and to practical application, you help give success in cognitive interest areas. 





Let students know when they do things right. Catch them being good. Try to use the 2-lo-1 success rule. That is, if you can catch a person being right at least twice as often as you correct that person for wrong responses, you are building motivation. Every time a student has success at answering a question, solving a problem, or seeing a relationship, motivation for continuing to engage in that area of study will increase. Every time a student experiences failure. motivation for continuing that type of activity will decrease. If, by making your teaching clear, interesting, even exciting, you can cause each student to achieve a lot of success, your students will work hard, learn a lot, and remember a lot of what they learn. They will also enjoy the course and give you high marks as an instructor. SUCCESS is the stuff of which motivation is made. It is the one and only key to motivation (NFA, 1988).








CPIRROTS AND KICKS





Success gives reward rather than punishment. By definition, reward increases behavior. If it didn't increase the future probability of the behavior that it followed, then it wasn't a reward. Reward is defined as any event that follows a response (behavior) and increases the future probability of that response occurring again. For example, suppose W washed four loads of sheets and towels at the firehouse. Several people thanked him, and he even got a couple of tree beers that night when the crew was off duty. They appreciated what he had done (response or behavior), and he knew it. He gained approval (success). This reward increased the probability of his doing the washing again in the future.





Not being successful gives punishment rather than reward. By definition, punishment decreases behavior. If it didn't decrease the future probability of the behavior that it followed, then it wasn't a punishment. Punishment is defined as any event that follows a response (behavior) and decreases the future probability of the response occurring again. For example, suppose Pete washed four loads of sheets and towels at the firehouse. He got no thanks and several complaints about disrupting the usual rotation. One person even complained that he had used too much soap. He lost approval. This punishment decreased the probability of his doing the washing in the future.





Doing loads of wash, performing a hydrant evolution, and filling in blanks on a handout in class are all behaviors that are governed by reward and punishment. If people get success in achieving what they are seeking. motivation is increased. Suppose the battalion chief says, "What those guys need for motivation is a good swift kick in the pants." Kicks in the pants cause increases in escape and avoidance behaviors. That is, people try to get away from punishment. It often causes devious behavior, like trying to avoid the battalion chief. Thus, success is staying away from the battalion chief. From a teaching point of view, it is better to help students have success in gaining rewards rather than have success in escaping from punishment A later section deals with the ways students resist compliance with requests made in the form of a kick in the pants.





There are two types of reward and two types of punishment (Walls, Haught, & Dowler, 1982). Display 5.2 shows an easy way to remember them. There are four boxes in that display (Boxes A, 8. C, and D). In Box A, a positive consequence, like praise or money, is given after the person makes a response (behavior). The arrow points up to indicate what happens to the future probability of that response. This box represents Reward Type 1. In Box B. a negative consequence, like ridicule or shack, is given after the person makes a response (behavior). The arrow paints down to indicate what happens to the future probability of that response. This box represents Punishment Type 1. In Box C, a positive consequence, like praise or money, is taken away after the person makes a response (behavior). The arrow points down to indicate what happens to the future probability of that response. This box represents Punishment Type 2. In Box D. a negative consequence, like ridicule or shock, is taken away after the person makes a response (behavior). The arrow points up to indicate what happens to the future probability of that response. This box represents Reward Type 2. Suppose that the response (behavior) in each of these four boxes is that "a student tries to answer a question in class."





In Box A of Display 5.2, for example. Harold tries to answer a question in class. The instructor says something like. "That's a definite possibility. Your answer puts an interesting twist on the situation." If Harold likes the feedback he received and considers it to be a rewarding consequence (success), the probability that he will try to answer questions in the future should increase. This is an example of Reward Type 1.





In Box B of Display 5.2, for example, Jasper tries to answer a question in class. The instructor says something like. "Not so. I don't think you thought it over because that just couldn't occur. If Jasper doesn't like the feedback he received and considers it to be a punishing consequence (failure), the probability that he will try to answer questions in the future should decrease. This is an example of Punishment Type 1.





In Box C of Display 5.2, for example. Sam tries to answer a question in class. His buddies in the class start freezing him out and take away their social approval by not talking to him. In other words, the consequence of his trying to answer the question was the loss of interaction with his peers. If Sam doesn't like it and considers this lass to be a punishing consequence (failure), the probability that he will try to answer questions in the future should decrease. This is an example of Punishment Type 2.





In Box D of Display 5.2, for example, Debbie tries to answer a question in class. The instructor, who has been acting really nasty, condescending, and patronizing toward her, suddenly stops this nasty, condescending, and patronizing behavior. If Debbie likes having the nasty, condescending, patronizing actions of the instructor taken away and considers this loss to be a rewarding consequence (success), the probability that she will try to answer questions in the future should increase. This is an example of Reward Type 2.





So, in Box A of Display 5.2, a positive consequence is given following the response (behavior) and increases the future likelihood that the same response will be made (Reward Type 1). In Box B, a negative consequence is given following the response (behavior) and decreases the future likelihood that the same response will be made (Punishment Type 1). In Box C, a positive consequence is taken away following the response (behavior) and decreases the future likelihood that the same response will be made (Punishment Type 2). In Box D, a negative consequence is taken away following the response (behavior) and increases the future likelihood that the same response will be made (Reward Type 2). Giving a positive consequence and removing a negative consequence are both considered to be reward (success) by the student. Giving a negative consequence and removing a positive consequence are both considered to be punishment (failure) by the student. As an instructor, you have the power to build or destroy motivation.








THE SOURCES OF REWARD





We have seen that reward increases behavior. When a student has success at doing a job or escaping from a noxious situation, this is the root source of motivation. Under ideal conditions, simply learning a task or gaining new knowledge yields intrinsic motivation (Biehler & Snowman, 1982). When students successfully solve a problem, answer a question, or master a new skill, the feelings of increased competence may be their own reward. As students begin to achieve this new competence, there is a natural shift from the need for extrinsic motivation (external rewards) to intrinsic motivation (internal). As students begin to find a subject interesting, exciting, and satisfying. this shift from external to internal motivation is happening (Mouly, 1982).





Our circumstances are usually far from ideal. We will always have to supplement the intrinsic rewards that students come to realize with extrinsic rewards. Your more confident learners are apt to need less support in the way of a comment written on their paper or a ward of commendation about their performance. But always remember that commendation is the important contribution to motivation, not condemnation. By helping your students achieve and understand the importance of that success, you are performing a vital role in the teaching/learning process.





An earlier recommendation was to catch them being good. Parents, instructors, and people in general usually have trouble doing this. Most people are more prone to give attention when things are done wrong than when things are done right. When a child is walking along quietly with the parent in a grocery store, that child usually gets very little attention for that behavior. But think what happens when the child starts pulling leaves of bread off the rack. This behavior gets lots of attention. An instructor might say, "That guy has so many problems. How can I catch him being right? Only a mother could love him. How can I catch him being good if he never does anything right?" Make an effort to find something, no matter how small, so that you can help him feel some success in academic matters. When people achieve no success in one area. their interests turn to areas in which they can achieve. A person who gets more attention (success) for being a clown in class than for trying to wrestle with the subject matter will be more apt to entertain than study.





Try to develop the skill of finding specific academic and job-related behaviors for which you can give a few words of commendation. Reward good behavior for a problem student and ignore some of the bad. You may be surprised at what happens. Apply the 2-lo-1 success rule. You may have to give reward for small accomplishments, but always be sincere in your commendation. You should never give phony praise. Your skill must be in finding behavior deserving praise, not in manufacturing bogus kudos (NFA, 1988).





The characteristics of effective commendation and ineffective commendation are listed in Display 5.3. Try to stay in the left column of Display 5.3 (effective commendation) rather than the right column (ineffective commendation). These characteristics of effective commendation are as follows (Brophy, 1981).





 Give commendation contingent on a particular response (behavior) of your student rather than unsystematically or randomly. "Now that's the right way to outline the preplan."





 Tell your student specifically what is good rather than give only a global positive reaction. "Those needle bearings are tough to get in without spilling everything, but it looks like you got them."





 Show variety, credibility, and sincerity when commending your students rather than bland uniformity in your comments. "Wah-hoo. that's a heck of a tie-oft. I'd rappel off of that any time."





 Reward your student for attainment of a performance objective rather than rewarding mere participation. "That objective called for you to do it in 30 seconds and you did it in only 12."





 Help your students compete with themselves and appreciate their own behavior rather than helping them compare themselves with others. "Last time you lost the running end, but this time you had less slack and nailed it."





 Take into account how difficult the task is for this particular student rather than ignoring the individual effort required. "I know you don't have a strong math background, but that solution was quick and accurate."





 Attribute the success that your student has to effort and ability rather than to ability alone, luck, or an easy task. "It took talent and hard work, but you made it."





 Help your students value success in learning rather than success in pleasing the instructor. "Do you realize that two weeks ago you couldn't have read that blueprint?"





There are many sources of reward but only one concept. Remember the poker player, golfer, comedian, missionary, and student. They are all looking for something. If a person finds it, that is success for that person. We all have multiple motivations. We are looking for success in many areas during a single day We may intrinsically say to ourselves while writing a letter. "That was a


pretty good way to say that." We may extrinsically receive commendation from others such as. "You had everything on that vehicle ready for inspection." As an





instructor, you should create as many opportunities as you can for your students to have success.





THE SIDE EFFECTS OF PUNISHMENT





You already know that punishment (Type 1 or Type 2) produces a decrease in the future likelihood of the behavior that was punished. This is the main effect. There are other side effects of punishment. Punishment may produce lying, cheating, sneaky, or otherwise unproductive behavior. In an interesting study involving 574 adult students, ways that students resist instructors, who they perceive as punishing, were categorized (Burroughs, Kearney, & Flax, 1959). The students were asked to write the responses they might make if an instructor reprimanded the student for not being prepared for class and told the student to come prepared in the future.





This group of college students produced 2,916 statements about what they might do after receiving the reprimand. The authors found 19 categories of compliance resistance that students said they might use if reprimanded for not coming to class prepared. These categories, as well as examples that the students wrote, are listed in Display 5.4.





As you can see in Display 5.4, the reactions of these students would probably do more to damage the teaching/learning situation than repair it. Responses of students include giving pointed advice to the instructor (e.g., "If you open up, we'll tend to be more willing to do what you want"), blaming the instructor (e.g.. "You don't seem prepared yourself"), active resistance, (e.g., "I would continue to come unprepared to get on the instructor's nerves"), and deception. (e.g., "I might tell the instructor I would make an effort to comply but would not.").





These are examples of the devastating side effects of punishment. When people have to seek success by escaping from or avoiding a punishing academic situation, devious behavior, cheating, hostility, or defiance often results. An instructor who cares about student learning should tty to promote the motivation of each student, regardless of that student's talents or penchants.





WORKING WITH DIFFERENT TYPES OF STUDENTS





"Types of students" can be a dangerous term. It encourages us to think of a person as a type rather than a behavior as a type. Behaviors can be changed. In fact, your job as an instructor is to change behaviors. It is more productive to consider ways of changing behaviors than it is to think about somehow trying to change a type of person. If you can get yourself to consider types of troublesome behaviors rather than types of troublesome students, you have taken the first important step toward creating a motivating teaching/learning environment for all your students. Remember that we all have, to lesser or greater extent, the down, the shy person, the sidetracker, and other behaviors in us.





Use the ABC principle of motivation diagnosis. In the ABC principle of motivation diagnosis, A stands for Antecedent, 8 stands for Behavior, and C stands for Consequence. The following example will help you understand this


ABC principle of motivation diagnosis. Antecedent: Instructor Martinez has been lecturing about fire prevention for about 45 minutes. He knows a good deal about the topic and is engrossed in his lecture. Several students are slouching down in their chairs staring straight ahead, lost in thought. One is dozing off. A couple of students are whispering to each other. Another is reading a newspaper on the sly. One is writing about something unrelated to the class. Several appear to be paying attention to the lecture. Behavior: During a pause in the lecture, Vance Hurlson makes a comment about something vaguely related to the topic. It is not intended to be defiant. It is simply a clever comment with "wise guy" overtones. Consequence: Instructor Martinez smiles in a good-natured way. Most of the class members laugh out loud.





Good old Vance has done it again. What has he done and why? Use the ABC principle of motivation diagnosis. The lecture was getting pretty long. A lot of students were looking for some diversion. Vance saw an opportunity and took it. On balance, the laughs he got from students were more rewarding to him than the benign toleration that he got from instructor Martinez was punishing.





In trying to diagnose motivation, look at the antecedent from the student's point of view, look at the student's behavior, and then look at the consequence from the student's point of view. Do you understand Vance's motivation to make the wise comment? Do you understand why Vance is sometimes considered to be


a wise guy or troublemaker by instructors? Remember that all behaviors that good old Vance (or you or I) displays have a cause (antecedent) and an effect





(consequence). Try to understand and deal with the causes and effects of behavior rather than a type of student.





Instructors sometimes make a sarcastic or disrespectful comment to get back at the Vance in their class. Don't do it. It may make you feel superior, but you will destroy more than you will accomplish. If the troublesome student behavior is frequent enough or serious enough to demand special attention, talk with the student privately.





In a private discussion with a student about problem behavior, be honest about your feelings, but don't preach. Let the student know that you value him or her as a person; it is the troublesome behavior, however, that concerns you. Explore the A, the B, and the C as the student sees it and as you see it. Convey the sincere personal interest of one colleague for another. Encourage the student to do a lot of the talking about the A, the B. and the C. Try to see and lay out the nature of these components of motivation diagnosis. Help the student gain an understanding of why the behavior that causes you grief is rewarding to the student.





Explore a mutually satisfactory course of action. Talk specifically about mutual behaviors. An instructoh troublesome behavior while teaching usually has a major effect on encouraging troublesome student behavior. The conference with your student about his or her troublesome behavior may help you fix some of your own. Remember that reward increases behavior; punishment decreases behavior. It is usually better to reward a behavior that is incompatible with the troublesome behavior than to punish the troublesome behavior. Be careful of reprimands and disciplinary action. Although strong punishment will decrease or knock out behavior, it has potentially destructive side effects that were discussed in an earlier section. The best prescription is to find positive behaviors and reward them. Deal with types of behavior rather than types of persons. Always maintain positive regard for the person (IFSTA, 1981).





Why might a student wander mentally from the lesson (daydreaming behavior)? The student is getting more stimulation (success) from this mental meandering than from concentrating on what is going on in class. What are the teaching recommendations? (a) Pick up the pace of the class. (b) Run activities that involve all your students more often. Students can't sleep or daydream when they are changing groups, discussing a topic in a small group, writing on a worksheet, reporting out, reciting aloud, and the like. (c) Lecture as it you are conversing directly with the student. (d) Stand or sit near the student. (a) Ask various people around the student for a comment or answer and then draw the student into the action. (1) Find a way to give the student success in academic matters.





Why might a student often be a jump or two ahead, soaking up anything   presented, but bored when the material is not challenging enough (fast learning behavior)? Because of previous training and experience or   natural ability in this area of study, this student doesn't need a lot of direct   help and supervision to learn the required material. What are the   teaching recommendations? (a) Don't fill up their time with busywork;   rather, find challenging enrichment activities of genuine interest to the   learner. (b) Let the student know that you value his or her knowledge   and ability. (c) Find ways to help the rest of the class using the talents of   that person. Never, however, play favorites or let that person seem to be     a teacher's pet. All students deserve equal dignity as individuals. (d) Find     ways to give the student what he or she considers to be success in     academic matters.





Why might a student often be a step or two behind, having difficulty     mastering new material, and feeling inadequate (slow learning behavior)? Because of a lack of previous training and experience or lack of natural ability in this area of study, this person needs a lot of extra time and/or help to learn the required material. What are the teaching recommendations? (a) Make the objectives clear and stick to them. (b) Try to make arrangements so that time can vary from student to student while keeping mastery of the objectives (achievement) constant. (c) Make the instruction clear and to the point, slowing down when  necessary to give extra examples or arrange practice. (d) Show patience and arrange for extra help by you, other students, or other sources as     necessary. (e) Run lots of activities that involve all students. Be sure that these students with slow learning behavior participate as a full partner in these activities. (1) Find and praise accomplishments often, using the 2 to-i success rule and the recommendations for commendation (Display 5.3). (g) Find ways to give the student what he or she considers success in academic matters.





Why might a student be hesitant or even fearful of participating (shy or timid behavior)? The student is getting some success by being quiet and fears being punished if he or she opens up. What are the teaching recommendations? (a) Don't require complex answers or formal recitation. Never put the person on the spot. (5) Occasionally direct a question to the individual that you know he or she can answer successfully. Draw the person into the mainstream slowly. (c) Smile and be friendly. (d) Run lots of small group activities that involve all students. Be sure that he or she takes pall in the small group discussion and decisions. (e) Find and praise accomplishments (Display 5.3). (1) Find ways to give the student success in social and academic matters.





Why might a student divert the attention and interests of other students from the lesson (sidetracking, stalling, or megatalk behavior)? Lack of background, preparation, or interest may be one reason. Another reason may be the attention gained by talking about anything and everything. What appears to be unreasonable, sidetracking, and surplus verbiage to most students and the instructor may be seen by the student as a valuable contribution. What are the teaching recommendations? (a) Make the objectives clear and stick to them. (b) Stop the heavy talker with a word or gesture (palm out in a stop sign) and call on someone else. "Let's hear from the rest." (c) Ignore statements that are off the     point, aggressive, or dominating. (5) Stand near the talker, but face away, gesturing to other students to contribute. (e) In private, ask the person to cool it. Go through the ABC principle of motivation diagnosis with the student. (1) Find ways to give the student success through appropriate academic outlets.





Why might a student show off, make wise remarks, or disrupt the class   proceedings (troublemaking or wise-guy behavior)? In an earlier example, we saw that this person got attention. When horseplay and disruption bring the individual the effects that he or she is seeking (success), that kind of behavior is more likely in the future (rewarded). What are the teaching recommendations? (a) Try to cut off the rewards that the person is getting for the troublesome behavior. These rewards. however, often are not under your control. (b) If the disruptions are minor   or infrequent, ignore them or laugh along. (c) In private, go through the ABC principle of motivation diagnosis with the person. (d) Become more friendly with the student and catch him or her being good. (a) Use the 2  to-i success rule. (1) Run lots of activities to keep all students, including this one, actively involved in productive behavior. (g) Pick up the pace of   the class a little. (h) Find ways to give the student success through   appropriate academic outlets.








TROUBLE FROM SOMEONEELSE





Many of the troublesome behaviors that occur in instructional settings are not student behaviors. What do you think is the answer to this question? Are troublesome student behaviors or troublesome instructor behaviors more prevalent as causes of difficulty in the teaching/learning setting





Again, try to think of the type of behavior rather than the type of instructor. Instructors do lots of things while teaching and have lots of chances to display good and bad behaviors from a motivational point of view that influence the teaching/learning climate and outcomes. Try not to do the following things (Mager.l968).





Don't say things like (a) "It ought to be perfectly obvious that...." (b) "Half of you won't be here a month from now...." (c) "If you aren't motivated enough, you shouldn't be here."





Don't do things like (a) keeping secret the intent of instruction or the way performance will be evaluated, (b) going so fast that students get lost. (c) presenting information in a dull monotone or at a boring snail's pace. (d) teaching one set of skills and testing for another, (e) giving little attention to questions students ask. (f) returning test results several weeks late. (g) expecting everyone to achieve at the same level in the same amount of time, (h) comparing a student unfavorably with others. (i) laughing at a student's efforts, (i) spotlighting a student's failings and bringing them to the attention of others, (k) belittling a student's attempt, (I) insulting a student by word or deed, (m) allowing a student to fail repeatedly and causing diminished self-esteem to shrink even further. (n) bragging that he or she teaches a tough course because X percent usually fail, to) creating second-class students or groups of students. (p) punishing students for being so enthusiastic about learning that they forget to follow some arbitrary rule. (4) using no variety of methods and material, (r) reading the text or lesson plan aloud. (s) getting angry at students for sleeping. (t) giving too few breaks, and (u) giving spur-of-the-moment punishment like "All right, just for that, you can read four chapters instead of one.





So, you can see that a lot of what we call motivation in the teaching/learning setting is not dependent on the type of student. Student behaviors and instructor behaviors are the focus of motivation. A lot of what students do hinges on what instructors do. When the consequences of student behaviors are rewarding (e.g.. accomplishing challenging goals, receiving genuinely positive reaction from the instructor) those behaviors are increased. When the consequences of student behaviors are punishing (e.g.. failure, instructor sarcasm or threats, or vague assignments) those behaviors are decreased. The principle of motivation is a simple one. People do and continue to do whatever brings what they consider to be success. The numbers and types of behaviors, their consequences, and the interaction of these among different people, however, make the real world exceedingly complex.








IF YOU HATE TO TEACH IT, THEY WILL PROBABLY HATE IT





Question: How can you excite your students about a subject if you are not excited about it? Answer: You probably can't. If you hate to teach it, they will probably hate it. Your enthusiasm will pick up if you can make it fun for yourself. Your enthusiasm will definitely rub off on your students. So, if you are lifeless, don't expect them to be bright-eyed and lively. If you are pumped up and enthusiastic about the topic, you should know what will happen. You've seen it occur when the momentum shifts in a ball game. The same thing happens in a lesson.





When an instructor makes contact with students, laughs with the students, picks up the pace, gets excited about a topic, or puts some variety in the lesson. watch what happens to the class. As a competent instructor, don't worry about losing control. It is usually exciting to be a little out of control, careening with your students toward intellectually stimulating objectives. You can regain whatever degree of control you want when you want it.





Don't be an instructor who stands stoically behind a podium and lectures and lectures and lectures. No matter what the topic, there is no reason for students to sit passively for hours while your verbal information goes whizzing by. Plan something to get your students into the action as early as you can. Get them into the game rather than making them sit on the bench. Play an ace early in the class period. Run an activity that involves all of your students or do some nifty demonstration that gets attention, comment, and participation. Do something that causes them to talk or do something during the first 30 minutes of the class period. If you are like most instructors, planning something novel will pick you up and help you be enthusiastic. When you do this, you make it enjoyable for yourself and for them.





Get close to them physically and psychologically. Move around the class. Penetrate the false barrier between you and them. Don't wall yourself off behind a table or lectern. Sit with them. Walk among them. Talk with them, not at them. When you run small group activities, occasionally join a group. Encourage a "community of learners" atmosphere. Touch them with your eyes and your manner. Let them know by word and deed that you cars about the subject matter and you care about each person's learning of that subject matter. Get them talking with you and with each other. Use the vast experiential history of these adult learners to help you make the course exciting. Require action of them. Don't let the class die in the water. Keep it moving. Show your enthusiasm.





Variety is a teaching concept that is easy to say but harder to do. If you can keep from doing things the same old way, your enthusiasm will increase and so will theirs. Research has shown that variety of pace/materials/methods pays big dividends in terms of student learning and memory (Brophy 8 Good, 1986; Rosenshine & Furst, 1973). You should use variety in instructional materials, types of teaching procedures, and student activities. You will help your own enthusiasm and your students' achievement if you use variety of discourse. questions, and activities. Planning something new and exciting for your students to do in a class will cause you to approach that class with a lively zeal, and lively zeal is contagious.





As an instructor, where are your behaviors on the stimulating/dull continuum? At least five studies have shown instructor enthusiasm to be related to student achievement. Enthusiasm shows in your actions and voice. Enthusiasm shows in your closeness to and caring about your students. Enthusiasm shows in the variety of methods you use and in the variety of activities you cause your students to do. Enthusiasm by the instructor rubs off in terms of more enthusiastic engagement of the subject matter by the students. They get more "into it" if you are enthusiastically "into it."





If you hate to teach a particular topic, don't let it drag you down. Plan something to make it more fun for yourself. Take them over to the mall to look at standpipes or sprinklers Get a fake arsonist to run through the room and then see if they can describe him. Make up a novel hydraulics problem in which some part of the pumper malfunctions or in which one group of students supplies the numbers for another group of students to use. Plan something different or interesting early in the class or any other time in the class and see what it does to you. Remember, if you hate to teach it, they will probably hate it, so make it fun for yourself.








WRAP-UP





What do poker players, golfers, comedians, missionaries, and students want? Each defines success in terms of different outcomes, but success in achieving those outcomes is what builds motivation. Catch each student being good. Use the 2-lo-1 success rule. Reward gives success and increases the likelihood that a behavior will be done again. Punishment decreases the likelihood that a behavior will be done again and often produces undesirable side effects like escape, avoidance, lying, and devious behavior. Sincere and specific commendation is the important contribution to motivation, not condemnation. You should think about and analyze types of behavior rather than types of students. Use the ABC principle of motivation diagnosis. Look at the antecedent, behavior, and consequence to determine ways of working with the troublesome behavior. Many troublesome behaviors that affect student motivation come from instructors. If you hate to teach it, they will probably hate it. Instructor enthusiasm, clarity, variety, getting close to students, and causing them to be actively involved in the learning are major learning/motivation concepts that help contribute to student success. "The only key to motivation is success."





�



DISPLAY 5.1





WHAT DO MEN AND WOMEN ENTERING THE FIRE SERVICE WANT?


(Connecticut State Fire School, 1987)


�
�
WHAT SOME WANT�
DID YOU?�
�
�
To contribute to the common good of society.





To be a leader.





To test their own strength, agility, and the like.





To find adventure.





To gain stability.





To participate in a quasi-military structure with     titles, uniforms, chain of command.





To maintain a family tradition in the fire service. 





To gain good pay and benefits.





To enter without formal education or previous experience and advance in a setting that provides a lot of free in-service training.





To have shift work that allows a flexible schedule to do other work outside the fire service.





To have a steady job combined with adventure. 





To join a profession in change.





To provide medical services without the rigorous extensive training of nurses or doctors.





To find a setting to apply previously learned skills.





To participate in public education and public relations.





To specialize in the new fire service in areas such as hazardous materials, code development and enforcement, and specialized EMS.�
________��________�


________


�________��________��________���________��________��________����________���________��________��________���________��________��________�
�
�



WHAT SOME WANT�
DID YOU?�
�
To make sure that fire protection, prevention, and     suppression get done (especially in volunteer     organizations).





To have unique social opportunities.





To use known talents and skills to benefit others. 





To have personal challenge in a difficult job. 





Other #1. 





Other #2. 





Other #3. 





Other #4. 





Other #5.







































































�






________��________��________��________��________��________��________��________��________


�
�
�
DISPLAY 5.2


�


MOTIVATION:  THE POWER OF SUCCESS





��
DISPLAY 5.3





EFFECTIVE VERSUS INEFFECTIVE COMMENDATION (PRAISE)


(Brophy 1981)





Effective�
Ineffective�
�
Given contingent on a response.





Tells specifically what is good.





Shows variety, credibility, and sincerity.





Rewards attainment of specified performance objective.





Helps them appreciate their task relevant behavior.





Considers the effort given (difficulty) for this student.





Attributes success to effort and ability.





Helps them value success in learning.


�
Given randomly or un-systematically.





Tells only global positive reaction.





Shows bland uniformity with little thought.





Rewards participation.





Helps them compare them selves with others.





Considers all students equally, regardless of effort.





Attributes success to ability alone, luck, or easy task.





Helps them value success in pleasing the instructor.















































�
�
�
DISPLAY 5.4


�


EXAMPLES OF RESISTANCE TECHNIOUES OF STUDENTS


(When reprimanded for not coming to class prepared)


(Burroughs, Kearney, & Plax, 1989)








Instructor Advice





I'd say, "Prepare yourself better so you give better lectures."





I'd say, "You should relate more with students before trying to give any advice."





Instructor Blame





l'd say. "It is boring; I don't get anything out of it."





I'd say, "Your teaching methods do not motivate me.





Avoidance





I wouldn't participate as much.





would sit in the back of the room.





Reluctant Compliance





    I'd do only enough work to get by.





Although I would comply with the instructor’s demands. I would do so unwillingly.





Active Resistance





I wouldn't come prepared at all.





l'd never come prepared.





Deception


l'd act like I'm prepared for class even though I may not be.


I'd make up lies about why I'm not performing well in class.


�
Direct Communication





I would talk to the instructor and tell him or her the way he or       she is perceived by the class.





I would talk to the instructor and explain how I feel.





Disruption


I would talk to friends in class while the instructor is lecturing.





I'd be a wise guy in class.





Excuses





I'd say that I didn't feel well.





I would keep giving excuses.





Ignoring the instructor





I would simply let the instructor request go in one ear and out the other.





I would just ignore the remark and keep up the same habit.





Priorities





I'd say."l have kids, and they take up my time."





I'd say. "Due to a heavy class load, I just don't have the time. 





Challenge the instructor's Basis of Power





I would ask the instructor if others in class were asked to do the same.





I'd say, "No one else is doing it, so why should I?"





Rally Student Support





I would talk to other students to see if they feel the same as I do.





I might get other students to go along with me in not doing what the instructor wants.


�
Appeal to Powerful Others





I would make a complaint to the dean of the school about the teacher’s practices.


I might complain to the department head that this instructor is incompetent and can't motivate the class.





Modeling Instructor Behavior





l'd say. "You aren't enjoying it, so how can I?"





I'd say that with the effort the instructor puts forth, why should I prepare for class?





Modeling Instructor Effect





I'd feel that if the instructor didn't care about students, why should I care about what the instructor wants?





I would feel that this instructor doesn't seem to care, except when there are problems.





Hostile Defensive





I'd tell the instructor that I'm old enough to know how I can do in this class.





I'd tell the instructor what he or she can do with this class.





Student Rebuttal





l'd say that I have my own way of doing things.





l'd say that we'll see when the test comes up.





Revenge





I'd express my dissatisfaction with the teacher/course on evaluations at the end of the term.





I'd steal or hide the instructor's lecture notes/tests.


�
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�
ACTIVITY


�


INSTRUCTIONAL MOTIVATION








 If you have not done it yet, put a check mark beside each of the things in Display 5.1 that you were seeking when you entered the fire service.





 Break into small groups. In your group, each of you should study Display 5.2 for 60 seconds or less. Then individually draw it from memory on a sheet of paper. Your small group should then, collectively. construct an example of Boxes A, B, C, and D as they might occur in a teaching/learning setting. Use the ABC principle of motivation diagnosis. Write these examples on the following chart. Then read these examples to the class.





�
Antecedent�(instructor is giving a boring lecture.)�
Behavior�(Bill makes a wise-guy comment.)�
Consequence�(The rest of the students crack up.)�
Increase


Or


Decrease�
�
Box A


Reward


Type 1�
�
�
�
�
�
Box B


Punishment


Type 1�
�
�
�
�
�
Box C


Punishment


Type 2�
�
�
�
�
�
Box D


Reward


Type 2�
�
�
�
�
�



In your same group, write as many ways as you can think of to deal productively with the following behaviors. The minimum number of ways required by the objective for dealing with each type of behavior is two. Remember that it is more productive from a motivation point of view to think of dealing with types of behavior rather than types of students. Read your lists to the class.





Daydreaming Behavior


___________________________  __________________________





___________________________  __________________________





�
Fast Learning Behavior


�


___________________________  __________________________





___________________________  __________________________





Slow Learning Behavior





___________________________  __________________________





___________________________  __________________________





Shy or Timid Behavior





___________________________  __________________________





___________________________  __________________________








sidetracking, Stalling, or Megatalk Behavior





___________________________  __________________________





___________________________  __________________________








Troublemaking or Wise-Guy Behavior





___________________________  __________________________





___________________________  __________________________








In your same group, list (on a separate sheet of paper) as many troublesome instructor behaviors that hurt student motivation as you can.  Read your list to the class.





Fill in the following blank.  “The only key to motivation is ____________.”





�
NOTES
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